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CLASSROOM 
CLIMATE  

Classroom Climate refers to the intellectual, social, emotional, and physical environment in which students learn. Instructors who  
intentionally create a safe space and foster a community of learners find that students are more engaged. This collection of evidence-based 
teaching practices helps instructors develop their skills in Classroom Climate. Consider starting with key inclusive practices (      ) or key 
Universal Design (UDL) practices (     ) in this domain. See TILT's Recommended Process for Annual Review of Teaching to learn more about 
how to utilize this resource. 

• Use students’ names and pronounce them correctly – use name tents or seating charts in large classes 
• Use students’ preferred pronouns
• Co-create class norms with your students to create a safe and caring space; establish a system to adhere to these norms 
• Connect the content to the variety of lived experience of your students
• Incorporate practices that create a sense of belonging for students, including international students, students of color, all gender identities, and all abilities
• Incorporate CSU Principles of Community into your class 
• Ensure inclusivity and cultural awareness in your non-verbal communication, language, and symbolic representations 
• Be intentional about your first day of class 

• Make time to answer student questions/create a system where all students ask questions 
• Talk with students instead of at them 
• Ask students for feedback on your teaching several times a semester; do something with their feedback
• Be authentic and vulnerable 
• Address bias and microaggressions in your classroom 
• Use current, inclusive language orally and in writing 
• Do not ask individuals to speak for an entire group of people 

• Create a system for everyone to call each other by name 
• Help students learn how to communicate equitably and productively with each other
• Encourage students to be experts; allow them to teach concepts to each other 
• Provide opportunities for students to work with others - and for students to see the value of diverse perspectives
• Teach and model appropriate small group behaviors 
• Model productive disagreement, showing how to critique a statement or idea rather than the speaker
• Assess the physical space of the classroom; consider the space and movement for discussions and activities 

 EVIDENCE-BASED TEACHING PRACTICES 

https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
https://www.facultyfocus.com/articles/teaching-and-learning/getting-names-right-personal/
https://pronouns.org/what-and-why
https://tilt.colostate.edu/wp-content/uploads/2026/04/A-Method-for-Helping-Students-Create-their-Own-Class-Norms.pdf
https://tilt.colostate.edu/reinforcing-belonging-in-the-classroom-some-simple-messages/
https://www.facultyfocus.com/articles/equality-inclusion-and-diversity/dos-and-donts-when-working-with-international-students/
https://www.facultyfocus.com/articles/equality-inclusion-and-diversity/using-inclusive-teaching-strategies-to-promote-greater-success-among-minority-students/
https://eric.ed.gov/?id=EJ1250899
https://diversity.colostate.edu/resources/principles-of-community/
https://www.bestcolleges.com/blog/culturally-responsive-teaching-strategies/
https://studentexperienceproject.org/firstdaytoolkit/
https://ideacontent.blob.core.windows.net/content/sites/2/2020/01/PaperIDEA_61.pdf
https://www.facultyfocus.com/articles/effective-teaching-strategies/a-simple-trick-for-getting-students-to-ask-questions-in-class/
https://www.facultyfocus.com/articles/effective-teaching-strategies/practical-approach-increasing-students-class-questions/
https://tilt.colostate.edu/leading-class-discussions/
https://tilt.colostate.edu/using-student-evaluations-effectively/
https://tlinnovations.cikeys.com/humanize/the-vulnerable-professor/
https://www.facultyfocus.com/articles/effective-classroom-management/responding-to-microaggressions-in-the-classroom/
https://www.apa.org/about/apa/equity-diversity-inclusion/language-guidelines
https://www.cmu.edu/teaching/designteach/teach/classroomclimate/strategies/speakforgroup.html
https://www.facultyfocus.com/articles/teaching-and-learning/getting-names-right-personal/
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fevidencebased.education%2Fpeer-collaboration-in-the-classroom%2F&data=05%7C01%7CKristi.Ouimet%40colostate.edu%7Cccc61eed81f94af7d41508dbb559dfe1%7Cafb58802ff7a4bb1ab21367ff2ecfc8b%7C0%7C0%7C638303169830516088%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=WPTOenlfj9G1nQD7Xy3rZRGZm01hklQPBLPAcrQg0L4%3D&reserved=0
https://ideacontent.blob.core.windows.net/content/sites/2/2020/01/PaperIDEA_59.pdf
https://collegetransitioncollaborative.org/encouraging-connections/
https://teaching.unsw.edu.au/develop-students-group-work-skills
https://www.facultyfocus.com/articles/effective-classroom-management/seven-bricks-to-lay-the-foundation-for-productive-difficult-dialogues/
https://pmc.ncbi.nlm.nih.gov/articles/PMC8693940/
https://tilt.colostate.edu/wp-content/uploads/2026/04/A-Method-for-Helping-Students-Create-their-Own-Class-Norms.pdf
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CLASSROOM 
CLIMATE  Use this rubric to reflect on your current instructional practices, set a teaching goal, and monitor growth. TILT recommends revisiting this  

throughout the year to continue to reflect and adjust as you work towards your goal. TILT does not recommend using this as an observation 
tool or for direct evaluation. See TILT's Recommended Process for Annual Review of Teaching to learn more about how to utilize this resource. 

Focus Area & Evidence Advanced Proficient Developing Emerging 
Inclusive and Welcoming 
Environment 
• Instructional techniques that 

build safety and community for
all students 

Integrates teaching practices that foster 
a safe, challenging, supportive, engaged 
community of learners into all aspects 
of the course. 

Integrates several teaching 
practices that foster a sense of 
community and create a 
challenging, safe, supportive, 
mostly engaged classroom. 

The instructor periodically 
attempts teaching practices 
that build community. 

Does not attempt teaching 
practices that build community 
or does this only during the first 
week of class. 

Instructor-Student Rapport 
• Relationship between 

instructor and students 
• Opportunities for students to 

provide feedback on teaching 
• Instructor awareness of bias 

and microaggressions 

Instructor is welcoming, authentic, 
vulnerable, and respectful of all 
students. Students actively participate 
without prompting. Feedback on the 
course is collected several times 
throughout the course, shared with 
students and is used to make 
instructional decisions. The instructor 
recognizes and takes action to mitigate 
bias in their own actions. 

Instructor is welcoming, authentic, 
vulnerable, and respectful of all 
students much of the time. 
Students participate with some 
prompting. Feedback on the 
course is collected early and/or 
mid-course and is used to make 
instructional decisions. 
Instructor recognizes and takes 
action to mitigate bias in their 
own actions. 

Instructor is welcoming. 
Students are encouraged to 
participate, and some 
attempt is made to keep 
them engaged. Feedback on 
the course is collected mid-
course but not shared with 
students and/or used. 

Student engagement is not 
addressed. Feedback is 
collected at the end of the 
course. 

Student-Student Rapport 
• Frequency and quality of 

student-student interaction 
• Frequency and quality of 

opportunities to learn about and
from each other 

Teaching practices foster a high level of 
student–student interaction throughout 
the course. Instructor creates 
opportunities for students to learn 
classmates' names and use protocols 
for productive communication and 
group work. 
Instructor mitigates bias in classroom 
interactions and brings this awareness 
to students. Nearly all students engage 
with and support each other regularly – 
with and without prompting from the 
instructor. 

Teaching practices prompt 
student–student interaction 
throughout the course. Instructor 
encourages students to learn 
classmates' names and use 
protocols for productive 
communication and group work. 
Instructor takes action to mitigate 
bias in classroom interactions and 
brings this awareness to students. 
Many students engage with and 
support each other regularly – with 
and without prompting from the 
instructor. 

Teaching practices 
occasionally encourage 
student–student interaction. 
Instructor takes action to 
mitigate bias in classroom 
interactions. Some students 
engage with and support 
each other; some students 
engage only with prompting 
from instructor; some do not 
engage with others at all. 

Teaching practices do little to 
promote student-student 
engagement. Instructor does 
not recognize implicit biases 
that affect classroom 
interactions. Most students 
generally do not engage with 
each other about course 
content. 

SELF-ASSESSMENT RUBRIC 

https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
https://tilt.colostate.edu/prodev/teaching-effectiveness/tef/dev-eval/
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